HiETA T 4 ‘?ﬁl 51 B X G DR ENDOMET -
FGA T4 VT -V E—WEOHRE» S
PATEAR T

LIEC®I

WA T4 T 4 VRIS BT, XERR T A5G ISR EE 6 h,
PENICBWTHAN L FEERFE G LOMGEE VT4 7 1 v 75
BITbNEEHITE->TETHS (eg, FIER - (LVE, 2013; 147, 2015; HfE,
2018), F72. KHEICTATA VYT -2V E—hBUBHELETA T4 VI KR
BEBIAGRE L. EM W T Y, WaaHMU L2 T4 7 4 V7 BESE A T
Wb, AT 4 v kv g =3, ERIREINCBT D74 T 4 v O
ThdH. ZZTHROoNDIMAIE. IEHIZEICK T 25800 & EEEmRFEE
FLOMEED S O EBHT2 LTHEIMTZ 280 ThiLEL60%, 22
TARCI, (X6 2EBL7294 T4 VI LRETIFA T4 VY 2 —
IZB T AMHEOMBICHD &, HEET A 7 4 Y 7BREICE W T [ &) 257
FRENZ OV THET 3,

29474 - wHE—-EIF
FAF4VT -k EF TR, HEFELF 21— p—x—TxiEs Lan

1 1 2 556 (collaborative dialogue) & i3, [HIEkEMET I HETH Y., b Ly ZHM
D—F, 2B MHEIZE > TOH = RGN ICEDH S & D] (Swain, Kinnear and Steinman, 2010,
p.150) LEFEXh, F SHEFBHIIBOCHEHELZHEZR-TE T3 (Swain, 2000) .

2 PR 2 SCREARB O FRE & SRR B 2 M A WHE & 2 22 & 2ok R 23
%0 HED A 74 v - 2y 2 —=TiE, ZOHA. KERAETH L v,
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LXEMET#ITY . T4 T 4 V7 - Y 4 —OFEIE, “producing better writers,
not better writing” ([FH2h7zt D% XL T5DTEAL, HFXFE2HC3))
(North, 1984, p. 438) Th b, Lizh->T, 5474 V5 - v a—=TiF [iF
Hl) 2475 0T AL, FAEALPAASOXREOBMBRPBERICKDOE, H
NOXFEEBIETES LI ICKEL, [AHFRLALHEZT] OFREHIEL TS
(Nakatake, 2017), Z D728, A T4 V27 - vV 42 —Tik, HEEFORIZ%
&5 % [HEE] BirbhsZerkwohs,

FAT 4T g =1E 1DB0FERIST AV I THEL, TA)VHDTA
FTAVT kv A —IE, TR AT 4 TLNEEORNLL (F-55E) HEE
LTDIAT 4 v I - 88 %17 > CTZ 7 (Carino, 2002) . 1990 FX LUK,
WEEA R S EE L ¥ 5 ESL (English as a Second Language) D*FAEDIEMNC &
BV, L2 BB 5 A7 4 V7O E - HELITHILOICAhD, &6k
% JE I & %Y 72 (Williams & Severino, 2004) . BAEIZ. 7 X ) ZDIFIEFFT T
DRFCHBEENTHD, HAZZILOHETZ 7V T7OEALIZENTSE, T4
TAVYT VA= FEATZRENEML TS, BARIZE W TR, 2004 4
WRYIDKFETAT 4 VT -y Z=NFEEN, FALIA T4 VT /4 —
ERETDHRENMEMLTED., HROKRZELED S 4 5 4 v 7 B 7z
FATF4 VY kA —~OHFIEAE L,

TAT A VT VA —IIBY DI T 4 VIREFERE
(collaborative learning) & 5 4 7 4 ¥ 7 & 7 at 2 L4E Z % (writing as a
process) &WIFZHITE DN TW5 (Severino & Cogie, 2018), L7245
T IA T4 v 7y 2 —id, FOREAKRORERRLE 42 AT 2MH (€7)
W LOMETAZEL TEEX NS D TH S &S Bruffee (1984) D14 E)1%
EHOMERIZE LD X, FHAEE 23R EBAES M (7)) & U THEBEDORE
2725 [€7F2—429vr] OFERE L >TH3 (Williams, 2005) . F 2 —
a—iF, v g —ERHTHELRSOVHIINE, [HA5] OTEAEL,
WhfB) U TR A MG LS E S TR ORER A R TE 3 K5 [xEE] &
W FEEHNEIDTH S, 512, FA4T4 VT -V A=k, 9474V
sOTaL ZEERL, 2B T OREERE D o HEROZT X E L
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DEFEIZN 22 T XHEEFBEDOD 50 B HEI BV TEEED T A 7 4
YT TaR 2 eTETHIERDEND,

FROHEY, AT 4 Vo -y a2 =T [HEE] ZHWTHEEEDITA T4
VOREEL, [ARLAHETFOEK] #HEL WS, EEE, ENDKE
BOIAT 4 VIEEICENTE, ASOMEMICK DX, BIETE2HAL
CEXTAFRTAZEAHBEELTWAZ EAL (R - 1L, 2013), [H
HLBET] 2BXTHIEAHEE L, [HEE] 25474 vorigdEo®EL
TEIAT4VT vV E—ERRELEME,» /N BHAIE. REN
2B 947 4 VO REEKICKT 5 [Nk oA R % ETmkic
HEOEDTH B LB, WENCBPWTHRLEZEEXTA2ELIA T4 V2
MO RIBITR T OB AT 2 Z L TR B, ALY EEEEK
T2 474 VIREICRS TRELAFRERICB T 2EEAHNO—
DTEH DB (NG - BB - AR, 2010).

3. WEEDERMEICEET 2 KITHR

FTAT 4 VT YA =IO T, WHEROAE N E FLGE L 72 BT
WBRDEI BEDNVDH 5.

PR (2009) 3. FA T4 V7 - VA —DF 2 — b T B
ZERNCH L, G AEZELOBRICEWTHE F2AT S50
55T EEWPEMIIU T, HIERIT. A HEORBE LT, [HHiE. + 24
WU, AEAEEICE>TF2— 2 - ABEFLEEOIFEER TS Z L
[F2—2—AEXFORREZHHICEEICL T2 L | [HxFALGH,RE
AL WS Z L] [HETFOBRAZGEEICIT IR TF -4 —MaATFL L
TORMEEZTNDEZ L] D4fEREL TV S,

Thompson (2009) &, FA T4 V& - LV A —=TDF 2 — & — LEHHZBO
MBI B F 2 — 4 — DR (scaffolding) (ZH A YT, LHEOBIE
FEIZOWTHEIEE L ZBA S Lo 2R 5388 (direct instruction) & 0
& IRRSEEGIR L 720 FEEICAG O EZFICH L TiRATE 5 5720,
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FEEICHMICHHLTE S 572D, —@tHE LTHRHIBLZZD T 5057250
I 2 B2 (cognitive scaffolding) D2, FEHHEVNHHH TLXEOR
FERBIEF KIS ZEIZ2aNBZ L E oM LT,

Nakatake (2014) 1&. 94 F 4 V22V 2 —=DF 2 — ) FIIZBWTF 2 —
S=PHVEF 2 -2 ) Y TOTHEEGTL, FEOTRNEHEE LIS DL
Mo =5t aE DR E U T[4 (suggestion) | & [Z¥ (negotiation) | % 251F
T3, Fa—4—"\DA4 VA 1—%BLT, Fa—4—1F, HIHNEPH
EHIZOOWTORMKAWIEH < FTHEFICER, HETFORXEEHEL 2%
BATOHEFASICHSOLCRICEHE RO XIS 2010 [IRE] OFik
EFHOWTWSZ b oz, —J, [588] 1220 Tk, #FHEF2 & 0 Ry
WCRERICZMNT 5 L5104y, SATEERS L2 L TES, &#
FELOMDEREZRRI LN TES, HEEXFAHLIIEDLSITBIETAN
ENAEZELXVBILENTEDRLLTVWS, £, [RM] 2MLTEXFOE
BIHEIREIC 5 Z 8 &, [RE] ORRELTEF TS, 610, [RE] &
SEHER L ANILOESy - FRABIETIE &R L BRPHEE Vo 2@kl s
BIEEMEL, FEHZHRED T4 T4 VI OREBDDL I EICHRLS D2 &8
B XT3 (Goldstein and Conrad, 1990) ,

Nakatake (2015, 2017) &, 94574 V2 - 2V 2 =12\ TED LS &xd
T 2 — A — L EBER AL, ZOMNENIEFEFEOHFEZBELIZEDLS
LGB EGZ e AL, BHEOKE. FA4 7400 - w2 —%FHL
B HRI Fa—F—HhoDT 4 =Ny ZIftoHFEHELICMAT,
R EHRZEH LT A>TV IEPHEnE G572, MAT, HiAaT % &k
LBEHETI2EO A7 BAPEOLLRIIETEE/HOL I ICh -7,
Hon B XEae I REI TE 3 L5 10 h > 2 N ERNAEXE L
DB ZEEREL TS, ZhEDHIRMRIT. 94 T4 vy 4 —
B3 Fa—4—L0 X5 2, FEEOEEFLLCOARNEEL T
CAZEHRL 9 B REVE A RIE L T B,

T (2019) 1E. A T4 T -y A —ERHLTWBRAEICHLTT
VIr—bEA VA -FEETO, MEFERLEIA T4V Ry H -
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DIAT 4 VI XBEORREFZEOWLA» SMEEL T %, 77— FOHH
RO DOFERN 5, F2— & —LOMFEN, BETHSVESDE X £
HXNFERLHB AT 2T E A > TOWA I EBRME N Ko7z, E72,
A VA 2—DHNER» 68, AT 10V - Tax 2B Sl & oxt
AOBEEMEANENFIHETH HFPEIZB Lo DRHIhTHWBZEhb
Mmooz,

4. XFED R T RE

AREITIE, 3 T L 22T MR OMRICE D &, WiET 1 7 1 v T HREIC
B3 (e BRITHINC OO THRN S RERE A LN HFEETI,

I DHO&HENE, BATFAOE#REIN LI VST ETHS, thEHLD
MahiamL T, #HEFIE, FLABAFIEDY, MXGEAFIZEDO AV, E
MFEIC X E R Z LN TED, TLT ThozaliEa,. HIH & LAERESE
BROFRBOFEAITS Z & EEL &%, Hyland (2003) (k2 k. 2873
HTRLF, AT EMRETIHEN TR/ TH S, LEad>T, GisTAN
DTG VEAR R A ERTH D WA %, F72. Bereiter & Scardamalia (1987)
3 KAEEXFLAMOBEFOIA T4 V- T A - EF LWL 2L,
KAnHEEFIE, 2RO -BUEEEERLZD, SATOHETIREEE VLD
THZENTEF, HOEDBWNWAEZ L2 ZOFEFHOTLE D [HIk(EE]
(knowledge-telling) Jlg A\ 2 DI L, Sl 2 FOETF L,
DRURTHAFOI L EEZ, HEDZEZEZMOME L AH 56 LHAEFOTHL
[k | (knowledge-transforming) Jilg & % &48f L T, K- H
NI (2006) 13, xEECE T2 [R]85 TREMEEET L] » 5 [HIERE
HETN]| NOERERT L THEHELFE#HAHSTW L FRLTWS, 72,
[FAFOREMERD] LS ZLid, AL 2HEZFOHERELAERDO—DOTH
ZLEALNTNS (FALAM,2013). LLEX D, FEAFADERDMN LI,
HEXFLLTCOHRMEZREL S AT, AL HEXTIIRET S LT8.
fed CHELBERNTHSLEVWE S, £2, SATFNORE@RERO>DE WS T LT,
FEEHEIAD TEOELEAFBN S KOHHNICREF T2 228 TES LS
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a0, HHNEENOBERICEERNL S 2 Z EARBIh 3,

[X56] 1%, 2EE (FHEF) THHOXHFEDOL —F = v 7 (ownership)
EREL VIRV TEHEHELRHER T VWA D, LHIEZHET
EBXTOIDTHB0. FAT 4 VT -2y 2 =TI, Fa—F—13—hN
ICEZTFOFVWANWZ LML THEIT 2205 2 & LAgn, dAalohT
Fa— 4 —DBEHFORBREBRZZD, BEFERELZDTEIL1ddH 5,
ZOBREWD ANZ»E S PMi3HEFOHMWIAEES, F2— 4 —1F, xtad
FELTHET & MIICEOMBENRBIELEE R T 52, < TTLED
FHEEHXIHFIIOWTORMKIEIZFE TICERS (FEES - KH, 2013), Z
ILAEHEFORKAUELZ [EE] 2, H#EFOXEOF —F - v T
DEHAEEDIDTH 5,

HEFIASVBONZLEOF —F -V 9 TEART 2L 1Ch 5 L. Eik
WIS CEERET L7220, CEOBIEICEDLS K512k b, DF0. [HfEh] 3%
ERTERINCTA T 4 VO FEINCEET 2 720 OEEAZEHEH-> Tns &0
A, L ONEEBYRTZLABL T, AATEEA2ED 2 HCNKEE
NTEBLEDIZHD, ZHNVWTIE Nakatake (2015; 2017) TAL 7z LD
BEEDOFERMNEFZELIZOENDILELONhE, ZhEEETLLTOH
HMEABOLIEICHBL TWBE WA 57259,

EED G S5 DO OEE £ EENL, FEXFORE AP, HHEL. FikeW
ST 22 EEABEICTAENITETHS, DFD, Nl EEE2E L&,
KO ENZT F 2 MERERANDORDEEMELTVBE I L EREL TS, T
AF4 VT 2V R—IZBF35F 12— 8 —LFEEHEMONERL, %Rl 545
AP IS I B 5 v — Y v~ (languaging) DEUEH,» 6 B FiHT 2 Z &
T&3, FVr=—vvreiFd, [V r—v v 5#EEsML CREKERL, Al
R A T ] (Swain, 2006, p.98) DT & AFF L. [FAKINIZ HTM4E
BHEEZTT BN, BT S, AET S, TS a L SEAMNT, [
REIRIR AT 2118 (83K, 2016, pd8) THHELTWE, TV =V Vg,
H Ot 2RI K W20, EEAKRA Y P EWELEE20, FHAR
AW MRS 2 LTSRN DB Z LR E TS (Chi, 2000), 74 7 4~
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Ze VA= BWT, FEHEPHS TEOAELRIIDWTHSDSETHA
(Fa—2—=) IZHMTEIET, AFBE>EDHBL Tah 722 EIZR
20 GEMIZE 2 LV S 5 Z & IZXiffvnizd, BRRE 2 R
BBHRZLE, Ty r—VrsOMATHD, X XBAEHDO—DTH D LA
L5TLEMNTES,

WEEOEEVER SR TRENOWT, #EE LB OB A & ORRET
LHMTH 5., &3P, 9> 7 OLEFE TH 5 Vygotsky D BT
EFLRBL MG TH D ABORRNIER T2 2 DL & h,
g Rl s, Sihs & ORI FE PR FEICATRTH D LT 5
LD TH %, Vygotsky (1981) &, T-£ DO LMFEEIZE T 5 TN TOHRE
F PR T T ) - LT e o (EAR) 2B, Z OBKEA
WAT7TY) - LTFELONIR AN 83 &E L7 (p163). D%
D, FELIE RUNIMBE LD A I 2=~V 3 VEBAFRELTHASOH
ARTE AR (R LCwaa, 295 LG s ke icmmit L., R
DTHAHGEDT I 2=~V a VEBRNTFRELTEF L, frf@tx s &
B DBDTHD, TOBITOME%E. Vygotsky (ZN1L (internalization) &
A7, Wertsch id, Vygotsky ® [N1L] OE& %, [#E1E (mastery) | & [
A (appropriation) | D2 DIZFFTHEASL I LERELEZ, ZDH B, [HE
(appropriation) ] 122WT, #BDNNTF o [YAE] OFWEZFEEL, [
HIUBT Wb 250D Ah, ThEASOEDET 58] (7 —F,
2002, p.59) EFMALTWS, $§4abb, TELEMEDOLDERD Ah, H
BDEDETEHIETERFZEZHED TN LA 65N B, Wertsch 5 234208 L 721t
237 7 u —F Tk, FEERAOTARLEIASERME & &0 7230l
& (cultural tools) 2T &, BHL T HENEZEDELTEL AT
W3 (IR, 2012; HH, 2001), X 512, JIK (2012) 3. FE &3 [Hx 5
IR ROEAR T3 <, i & OMEATAREI A SERMHE % &0 723
fLERAEC T, thFICB T 2HESLERFACICI A7 a7 ) T —
> 3 v (appropriation) R 3ftAt (enculturation) T 2 | L FHL T3 (p.122),
Zho ORI, IR T A MEOFME. fthd & OxtEo EEME 2 HAH
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25DTH 5,

%72, Vygotsky (1978) 1d. BBV CFELN -ATTEB I LATTH
L MR AAEMBTHALTESLZENHBZ L2 RAL, Thi [FED
A% (Zone of Proximal Development: ZPD) | &WEAZE, %72, 20D ZPD
DOWEZ DT CGldn S b D08 [EY2 1T (scaffolding) | (Wood, Bruner, &
Ross, 1976) D& TH 5, E35H 1 (scaffolding) &3, ZPD WIZk T 5.
FELRRHENOL D TIEMESR - BRTERVIER 2 27 2R L2ZD,
HEEAERLZD$5Z L E20HICT 5, B X DEEHOEO ML 5 D
WD Z & Tah %, Donato (1994) (F. WK 7 4 7 4 v 222N 5 #EERM
DO [HER] #BEA & U 2ZREROIR% - MEhEfE 2. EENEY2 T (collective
scaffolding) &W\S AR THRA, WFE4M LU ThRA ZREkE AT 2 L2k -
T, FHENAD AN TIIER LEA» - -8 CIEELR 7 a &2 b &EHRT
BIENTEREREL TS, FA4T 4 V7 - 2V A—IZBWT, FHEN
MO TRET L7800, MEDITA (F2— % —LO/EE) (&> TH
DTEHIFZLIIZH82ZL1E, ZDZPD & EHH» T (scaffolding) DRI
PRI A RO B Z LN TE S,

WEEDOEENET, v 7T OFHEEBERTH > 7237 F v OXFEEEHE A 6 & i
ATES, NTF VL, [HfE 3, thoTF2 M 2bLOlBEEH LT Y T
F 2+ (HFO, BRRO, kD) 1B 2BEKSIDOLELTH S, AKD
TREINAZREAVFFA b, DF0RBH L E2 AT Wiz di<)
E D RRAE, PR &0 S W EEEB) O GEERRE. | (YT F v, 1988, p.328) LiE
LT3, Zhickd, EHEML-EE, thE e oxEizdl L CE®k>
ET->TWZEThdLRAONS, o7 Tar) -2 g v il
BLBENTFUVOMETHY, SilMiICE T3 [ (alterity) | %53
THRRMETH S, VT FVIACLMMEOTRBMRAEEHL. RO LS IS
AR, FHIZBTZEDEESOFICNLT 27 T e T - 3 v OMfIC
BT, [MhFH L OXNEE] PEELARBEZRZLTWEZLERL TS,

[GREOHOFHEL, L2 MMEOSETH S, Z2hd, (AFD) 5%#
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L5250, BENPZOBEEOPIZHAORAMET 7Y P E{EE DY,
SEAZML., SEXHCORKE ZBOBAMEIZIINLZL ETH S,
ZOWEDOBH £ T, SHEIIPHER TIEAN A SEOPIIFEL T D
DTIREL (BEAELEHIE. SEAHEOTLLETTHOI TIEAEL
DFEPS 1) fEFEOBED Rz, iFoay FF 2 Fodiz, i odsimhic
BIELUTHIEL TS, DF D, SHEILRNICZI»5EEFEL T AT
DEDELEFNEELEVEDEDE,] ONT7F, 1979, p.66)

FTATA VT R VAIIBWC, Fa—F—LOXEEBLT, EEXT0
HIZHD TEATCREZINBZ LD AP STHLWEZNRBETEZ L1, &
LT F VOIS EHATEIENTE S,

5. 801 I(C

AWTIE, 747477 - 22 —WICE T 565G OFREIZBI$ 5 R
Mo, WEETA T 4 Y IREIC BT A MEES R TEREI A ER L2z, [KEE] 13
FEHHEDSFIEAKROEEML, HEFLLTOHRMEAHFED S A CHEE A
WEERZLTWBZ Db ol FAT 4 VY - Tt 2BV TlIED
FEND ANS Z L O@EEN, Ak EEHIRELTE55 720108, &
BNTDTA T 4 7 EENCRRREIC [ 2000 Ad, “#EHE L THE
LN SEHEFRT 2EBEE ST SR LB ETH 5,
FATFAVY vV B =T, Fa—F—DashT ko> TEEE L%
198, 94T 4 V27 -2V A=TOF 21— K —-OFERTRIT. BHENE
WTET - LE 12— %fTBOZRBFIIL e KN HhB7255, €T - L
Yo — Tk, FHERLOMNTEEBL T, BOVOLE—- N 2RHESEE I N
Wffxh a2, €7 - LE 2 —OBE2 T 2R T ER R aslifscz 2 b
Tid <. MEEOBEMETIHRIEE Sy (KE, 2005), HEF2AAS
RO MR A 5 L 72 D BIEEIC RN D § 2352 HBIE ¥ 5 2012,
BEiOEY 5 M AGBERURTH A, 7 I ATF vy 7 TREHM (BlA
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. FERIIWRES . Feam - Aam - Ram il A, BRI OBILE Y A, Rk
broRduh, &) PHEFFOEZ 252 MTHEMOL T O &
BLT25E, BRAALNS, 7 - L 2 —ICB W TEKRNIZT S %
EHEL L TR DEXD A9, ZOXEZBMOFTLM VA2 L. HOH
BOBOBECHANEGE IV TRV 28D THIEELONS, /-, A

(2015) 3. MEARE T - L 2 — MBI 2 FEfEd 2 LTHMisfTH N I e L
T, [WEEOHK - FIEOWREA(, FERLEMO TR, WY % 70 — T, W%
BIEHED 720 D@L - ST A, WHOFliZ L] (p.129) 2% F 05, AT,
B, 74 7 4 v 2ICBT 2RANREECZH, M OZE, ©E L7z A/
Btk (F R =) BEIPNZREE LR TOVEREOS D V52T RETH T L
LEMETH A9,

FLZ R, ERACED [XEE] O_LIZH D 3 - T 5 B 2 s R I 5
DR EM AW TH D, —JEITOMEETIE A HICHBEWE ALK T 5729
D [MahE] OMHFALELEEHTH S (1UPE, 2004), FEFERL2ANGEL.
B3 25O DAZRICAN, AENEFVOEBLEIA T4 VT AFLOD
B BREHRLEEET A T VRN EE N B,
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BTEREL - (hpetz (2013). [RZEWREEBEBEICH T MBI T 4 7 4~ 74#ED
WEEYE —2 5w v Fy K- 7 Fu—FiiiEkoSnathoikia—] [HHERE
HAT 4 7 F2MBRE], 50, 93-117.
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NTF v, M. (1988). TZLEET F 2 M) (B =58 - DHlE—5 - e A
TR WAL
Bereiter, C., & Scardamalia, M. (1987). The psychology of written composition.
Hillsdale. NJ: Lawrence Erlbaum.
Bruffee, K. A. (1984). Collaborative learning and the “conversation of mankind.”
College English, 46, 635-652.



WFETA T4 v 7RI B RO BB OGS : 7474227 2 Z—WIHORRE» S (PITEAKT)

Chi, M.(2000). Self-explaining expository texts: the dual processes of generating
inferences and repairing mental models. In R. Glaser(Ed.), Advances in
instructional psychology (pp.161-238). Mahwah, NJ: Lawrence Erlbaum
Associates.

Carino, P. (2002). Reading our own words: Rhetorical analysis and the institutional
discourse of writing centers. In P. Gillespie, A. Gillam, L. F. Brown, & B. Stay
(Eds.), Writing center research: Extending the conversation. Mahwah, NJ:
Lawrence Erlbaum.

Donato, R. (1994). Collective scaffolding in second language learning. In
J. P. Lantolf & G. Appel (Eds.), Vgotskian approaches to second language
research (pp.33-56). Norwood, NJ: Ablex.

FAOVKET - KARBE - BAEHZEIL (2013). THAG#EEO [#<] otz
BWTIA T4 v vy 8 =Rz &H &35 ] [WEB R H AGEHE
FENZE 7 + — 7 &8P http://www.nkg.or.jp/pdf/jissenhokoku/2013 SF
doyle.pdf

Goldstein, L. M., & Conrad, S. M. (1990). Student input and negotiation of
meaning in ESL writing conferences. TESOL Quarterly, 24 (3), 443-460.

JRHERIEE 7 (2015). [HHEAT AL L CORAE & 4 XA 2 H¥ETVA v—HA
AEE R OHERGRIEC A 2 BEIREOER] 2 2 k.

Hyland, K. (2003). Second language writing. Cambridge: Cambridge University
Press.

JEEE 2011). [#E3Xbly 7 7o —FIC X 2 F _SEER] KFPREAE
e (EE) EEELT - MSEK - EERE - ST ) PDEEERHEER
R 5] (pp.122-132) KIBHEHE.

NSRS - FERIEL T - RN i) (2010). TR § 2 063878 H - wEEH
& EAEAE] CEEEBEERRE 6 &) KIBREEM.

Nakatake, M. (2014). Tutor feedback and student revision in an EFL writing center.
JACET-KANTO Journal, 1, 36-50.

Nakatake, M. (2015). Students’responses in the revision process to writing center



Fa Sl - AR 9519 %

tutorials. JACET-KANTO Journal, 2, 55-69.

Nakatake, M. (2017). The effects of writing tutorials on student revisions in a
Japanese writing center. Unpublished doctoral thesis, the University of Tokyo.
RATEAKT - AFSCT - Gt - B - S8 - MEEE (2019). TH
WHBRERET AT I v F9A4 T4 VT2V 24 —12k3 5547 4 V7 XED

BUREBRE] [58 25 MIKRFBEMR T + — 7 28K CH] 53.

North, S. (1984). The idea of a writing center. College English, 46 (5), 433-446.

KIFRT - AIIESE (2006). [[HERZEET V] 256 [HEEEET L] ~O
RIEEZEONTDETHT Iv 0 - 74T 4 VRS — [Buriy] Le7 - v
Yo —OEEVEIHEH L T—] [THERPAEEAINGHCE] 54, 105-117.

KEBTFE (2005). [RZEVIFEROSEERBFHIZ B 2 @O mRett —F — 4 -
T4 —FVTEET - LAKRY ZEWMD ANTzT = Z0RA] [REBEES
sl 27 (1), 158-165.

PR (2009). A L7-HZTFA2E TS dafiicksEEE L] [EFEF
#Ti), 66, 11-18.

VPR, - K (2013). [XCHEF 2 — 4 ) v 7 OBZ L FEE —Phi
HA¥I74 742 - 2y 2 —TORHMA] 0D UHFE

VEREHER (2015) DRFEEAFIWZZ9GE7 4 7 4 Y 78 44 70— v —
T T4 T4 v TEEFEEY R - P TED T &) kit

Severino, C., & Cogie, J. (2018). Writing centers and second and foreign language
writers. In R. M. Manchon, & P. K. Matsuda (Eds.), Handbook of second and
foreign language writing. De Gruyter Mouton.

ARV (2016) [HEFEBRICSHRLOH SaEEANE - 1Y Ty b, AV 5252
Yay, 79 M7y tOBlEA» 5| [KELES ¥ v —F L] 1,46-49.

Swain, M. (2000). The output hypothesis and beyond: Mediating acquisition
through collaborative dialogue. In J.P. Lantolf (Ed.), Sociocultural theory and
second language learning (pp.97-114). Oxford, UK: Oxford University Press.

Swain, M. (2006). Languaging, agency and collaboration in advanced language

proficiency. In H. Byrnes(Ed.), Advanced language learning: the contribution of



WFETA T4 v 7RI B RO BB OGS : 7474227 2 Z—WIHORRE» S (PITEAKT)

Halliday and Vygotsky (pp.95-108). London, UK : Continuum.

Swain, M., Kinnear, P., & Steinman, L. (2010). Sociocultural theory in second
language education: An introduction through narratives. Bristol: Multilingual
Matters

Thompson, I. (2009). Scaffolding in the writing center: A microanalysis of
an experienced tutor’s verbal and nonverbal tutoring strategies. Written
Communication, 26 (4), 417-453.

FAEIAT (2018) [KFHFET A 7 4 ¥ 7 IZHEIZ BT % B 2 (3G O R —%
EH M TORER B O & #af—] [KATE Journall, 32, 99-113.

Vygotsky, L.S. (1978). Mind in society: The development of higher psychological
processes. Cambridge, MA: Harvard University Press.

Vygotsky, L.S. (1981). The genesis of higher mental functions. In J. V. Wertsch
(Ed.), The concept of activity in Soviet psychology (pp. 144-188). Armonk, NY:
M. E. Sharp.

7 —=F, 1.V. (2002) [fr%e LTOD] (FEREATEMER) JLkiEsE7

Williams, J. (2005). Writing center interaction: Institutional discourse and the role
of peer tutors. In K. Bardovi-Harling & B.S. Hartford (Eds.), Interlanguage
pragmatics: Exploring institutional talk (pp.37-65). Mahwah, NJ: Lawrence
Erlbaum.

Williams, J., & Severino, C. (2004). The writing center and second language
writers. Journal of Second Language Writing, 13, 165-172.

Wood, D., Bruner, J., & Ross, G. (1976). The role of tutoring in problem solving.
Child Psychology and Psychiatry, 17, 89-100.

vtz (2004) [ERAEDIGEET A 7 4 ¥ 2 - Tax ZOWMFIZAT TH—F
g [Nk 7ax 2] & [ELZ el cfez s T MhERIX
Tt A 2], 34, 97-105.

THETA (2001) [#E3b 7 70 — F10 K 2 WEBEHE WM RO FMET] [58E
KBUFSE) 17, 41-51.



S e #2519 %

The role of dialogue in second language writing
instruction :
Based on the findings of writing centre research

Maiko Nakatake

In recent years, increasing attention has been paid to second language (L2)
writing instruction which emphasises dialogue to promote students’ development
as writers both in and outside of the classroom. Writing centres help students to
discover how to improve their texts effectively by themselves through dialogue
instead of fixing their’ papers. This paper reviews studies on the effectiveness
of dialogue in writing centres and discusses the role of dialogue in L2 writing
instruction based on the findings of writing centre research. The findings revealed
that dialogue plays a significant role in 1) raising students’ awareness of readers,
2) enhancing students’ sense of ownership of their text, 3) reorganising students’
thoughts and clarifying what they really want to say, and 4) encouraging students
to be actively involved in their writing process. This paper also discusses how
sociocultural perspectives can contribute to understanding of the importance of
dialogue in the writing process. Lastly, the implications for designing classroom

writing activities are provided based on writing centre practice.





